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PART | - ELIGIBILITY CERTIFICATION 12NY13

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12NY13

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 21 Elementary schools (includes&-
(per district designation): _____5 Middle/Junior high schools
____0 High schools
0 K-12 schools
26 Total schools in district

2. District per-pupil expenditure: 1460¢
SCHOOL (To be completed by all schools)

Category that best describes the area where tlo®lsciSuburban with characteristics typical of an
"is located: urban area

4. Number of years the principal has been in her/bgtn at this schoc 19

5. Number of students as of October 1, 2011 enrolieheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 28 26 54 6 0 0 0

K 58 60 118 7 0 0 0

1 62 70 132 8 0 0 0

2 72 58 130 9 0 0 0

3 69 65 134 10 0 0 0

4 72 57 129 11 0 0 0

5 54 58 112 12 0 0 0

Total in Applying School: 809



12NY13

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

72 % Asian

3 % Black or African American

6 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

18 % White

1 9% Two or more races

100 % Total

Only the seven standard categories should be nsegporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 6%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 15
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 35
until the end of the school year.

(3) Total of all transferred students [sum OtSO
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.06
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. €

809

8. Percent of English Language Learners in the school8%
Total number of ELL students in the school: 66
Number of non-English languages represented: 7
Specify non-English languages:

Chinese, Korean, Arabic, Farsi, Urdu, Spanish,gRoli
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9. Percent of students eligible for free/reduced-priceals: 39%
Total number of students who qualify: 318

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 11%
Total number of students served: 88

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

0 Autism 2 Orthopedic Impairment

0 Deafness 6 Other Health Impaired

0 Deaf-Blindness 34 Specific Learning Disability

3 Emotional Disturbance 43 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 3 0
Classroom teachers 33 0
Resource teachers/specialists

(e.g., reading specialishedia specialist, art/music, PE teachers, 18 5
Paraprofessionals 13 0
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 22 0
Total number 89 5

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 251
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13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 97% 97% 97% 96%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 12NY13

As an elementary school encompassing grades Pneskigh 5, our school provides children with their
first experiences and impressions of themselvésaasers. Our core belief is that children are entitled
to an enriched education. We believe that building essential habits of miskdlls, knowledge and
attitudes by creating a happy, structured, risk-gavironment in which children are encouraged to
inquire, apply and extend their understanding efwlorld. This involves parents and the community in
the learning process which is foundational to tigh lexpectations we have for our children.

P.S. 203 is a multicultural, child-centered schebére a warm and nurturing climate is fostered.
Presently, we have 821 students, including 2 spediscation classes, 1 homogeneously grouped class
per grade (K-5), and five District 26 Gifted andérded classes. We are located in District 26, in
Bayside, New York; a predominantly residential aechi-suburban community. Our children live in
single or two family homes or apartment houses.&bauseholds are headed by a single parent and a
large percentage of families have two parents whawarking full time. There are latch key studests
numerous caregivers, most often being grandpardfgshave an extremely active, supportive and
involved parent body. Parents, while juggling warld home responsibilities, have a strong commitment
to education and an extraordinary dedication to 20S. Our parents participate regularly and abtiwre
the school's governing committees including theo®theadership Team. There is an active P.T.A. and
parents support all aspects of school wide progsahish enrich “The P.S. 203 Experience.”

Courses offered from a full arts department (theateual arts, vocal and instrumental music, aalcg)
rounds out the core program for every child. Cleifldand their work are celebrated throughout the
building and it is evident that self esteem, chi@a@nd pride are skill sets being built alonggfde
academic goals laid out for each student. Cregfilogic, and Bloom’s Taxonomy (a classification
system for thinking and reasoning skills) are depedl in a variety of ways. Our students are honased
“Students of the Month” for qualities that exterelybnd academics. For example, they may be
“Perpetually Prepared” or an “Attentive Listen@with our cultural arts partner, Early Stages, weiato
our 11th year of implementing a school-wide Stdhyig residency program which has been granted in
part by NYS Council on the Arts, NYC Department@afitural Affairs, and National Endowment for the
Arts funding. This experience is a key componerdunschool’s culture bringing together arts,
academics, and school and home connections.

PS 203 has maintained its excellence in educatainssby being a “triple A” school. We received 3
consecutive years of an A grade on the NYC ProdRegmrt. Progress Reports grade each school with an
A, B, C, D, or F and are based on student prod6¥%), student performance (25%), and school
environment (15%). We were one of only three schtiwdt received a 2007 Quality Review rating of
Outstanding which then exempted the school frothé&rrQuality Reviews until this year. The Quality
Review is a two- or three-day school visit by expeced educators to each New York City school.

During the review, the external evaluator visisssrooms, talks with school leaders, and usesri ob
evaluate how well the school is organized to eduitatstudents. This year we are participating Rear
Quality Review (a school alike non-rated sharingcpss).

Through innovative approaches, on-going professideaelopment, and eclectic strategies, PS 203 has
embarked on the journey of looking at student wibrkugh the lens of inquiry with a dual focus on
improving struggling students’ work and maintainadgeady proficient and advanced levels of student
work.

The mission of The Oakland Gardens School ~ PS2@8insure that all students will achieve the
highest academic standards as outlined in the @Haris Goals/Citywide Instructional Standards, the
Children’s First Network (CFN) and the District Misen. For 2011-12, the NYC Department of
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Education Citywide Instructional Expectation isstaccessfully prepare all students — including sttale
with disabilities and English Language LearnersrHife beyond high school i.e.; to be college and
career ready. P.S. 203:

* Provides an environment conducive to hands-aomileg in which students are encouraged to inquire,
apply and extend their understanding of the wdrtdugh problem-solving and decision-making skills
* Provides an education for all students with ggaitd access, including those with disabilitiewjtied
English proficiency, advanced independent learskills and educational challenges

* Differentiates curriculum and instructional stégies to maximize success for all students

» Educates the whole child in a developmental cdniecorporating diverse needs both sequentiailly a
circumstantially, within a caring community

» Offers professional development for staff to litaie the integration of change at all levelstod t
learning process, set within a framework of highestations

» Utilizes a variety of assessment strategiesghpport all aspects of the instructional and infrecgural
design

* Involves parents and the community in the leaymirocess and shared decision-making



PART IV - INDICATORS OF ACADEMIC SUCCESS 12NY13

1. Assessment Results;

NYS English Language Arts Assessments for gradee®&luate listening, reading, and writing
standards and is formatted to include multiple choshort responses, extended responses, andagraphi
organizers.

NYS Mathematics Assessments for grades 3-5 evateaitent and process strands through students’
conceptual understanding, procedural fluency antlpm solving activities. It does not look at stoié
mathematical knowledge of isolated facts and skills

The data tables reflect that high expectationsaréor every student and that when given the apjate
teaching and learning environment all will be swstel. PS 203 students have consistently performed
well on the NYS assessments with, historically 198% of the students tested scoring Level 2 and up.

For the 2009-2010 school year results, the New State Education Department raised the English
language arts and math cut scores for the Basi®erfitient performance levels. Raising the bahia
manner has caused a statewide drop in the pertetitdents scoring at proficiency levels 3 and 4. A
student scoring at or above the new Basic standl@ncl 2) is on track to pass the English or math
Regents exam required for high school graduatiostudlent scoring at or above the new Proficiency
standard (Level 3) is on track to earn a collegalyescore on the English or math Regents Examimatio
In the July 28, 2010 news release, Senior Deputyr@igsioner for P-12 Education John King stated,
‘These newly defined cut scores do not mean thedests who were previously scoring at the Proficien
standard and are now labeled Basic have learnsedResher, the lower numbers of students meetiag th
Proficient standard reflects that we are settirgttér higher and we expect students, teachergaedts
to reach even higher to achieve these new targets.’

Performance percentages, as reported in the 2000{26w York State School Report Card (2010-2011
Report Card not available), confirm that even wiith changes in rigor, and the changes in cut scBfes
203's level of excellence in student performaneeaimed high and consistent; with the average alaga
3-5 being above district percentages and well alstate percentages in combined Levels 3 & 4. ELA
combined grades averages were: PS 203=84.6%,d®36+77%, NYS public schools=54.6% and
mathematics averages were: PS 203=92.3%, Dis6#82 3% and NYS public schools=66%

The 4 Levels, as currently defined by New York &tag¢sting and Accountability Reporting Tool
(nySTART) are:

« Level 1, Below Standard. Student performance doesl@monstrate an understanding of the
ELA knowledge and skills/ Mathematics content expéat this grade level.

« Level 2, Meets Basic Standard. Student performdecgonstrates a partial understanding of
ELA knowledge and skills/ Mathematics content expéat this grade level.

« Level 3, Meets Proficiency Standard. Student peréorce demonstrates an understanding of the
ELA knowledge and skills/ Mathematics content expéat this grade level.

« Level 4, Exceeds Proficiency Standard. Studenppadnce demonstrates a thorough
understanding of the ELA knowledge and skills/ Metfatics content expected at this grade
level.



The biggest change in the 2010-2011 tests resaksthe number of students achieving a Level 3rathe
than a Level 4 and the increase in Level 2s akkthaggain, on new changes in cut scores. Testsesul
data is now reported to the schools during the seimBy the beginning of the academic school year,
school leaders have disaggregated individual studehdata to classroom teachers, and all support
faculty and staff. New York State Testing and Aautability Reporting Tool (nySTART) details of ELA
(e.g., Information and Understanding, Literary Rese and Expression, Critical Analysis and
Evaluation) and Mathematics (e.g., Number Senseogmatations, Algebra, Geometry, Measurement,
Statistics and Probability) strands and performandigators are vital tools in understanding and
addressing student needs for improvement.

The analysis of this data drives instruction thifvag the year as teacher teams and individual &gach
use common Periodic Assessments and classroomtémlgito track progress and adjust plans and goals
for student subgroups and targeted individual sttedduring the course of the year.

For any sub group with scores reflecting a gaptgréhan 10% in achievement compared with the total
number of students tested, the children are idedtdnd their student work may be looked at more
closely throughout the teacher teams’ inquiry pssc&hey are an ongoing area of proactive discussio
for school leaders and the faculty and support sthb provide services to these students. Sombeof t
ways in which PS 203 is addressing this differémtia supporting these students’ needs by a)Teacher
participating in additional professional developinepportunities (e.g., Fundamentals of Language
Acquisition and Teacher Roles, Co-Teaching forRheh-in ELL Model, Special Education Multi-age
Common Core Learning Standards), b)Additional alétion time among providers (e.g., classroom
teachers, resource room teachers, ELL teachemclspeachers) and between providers and families, a
c)Providing materials and supplies that best supgperwider scope of differentiation in studentrieag
styles and previous knowledge (e.g., Rhymes’N'Timmash program). Attaining proficiency and mastery
of grade level standards is a collaborative ettoat includes outreach to families by student suppo
personnel (e.g. social worker, Individual Educatidan (IEP) teacher) to engage them as activegrartn
in the learning and teaching of their children inam-threatening and approachable manner.

2. Using Assessment Results:

School leaders and teachers analyze student acevelata at the beginning of each school year to
develop school level goals. Data sources includ€NYogress Report, NYS ELA and Mathematics
Assessments, NYS Report Card, and NYC School Syivey NYC School Survey helps school leaders
understand what key members of the school commasajityabout the learning environment at each
school]. ELA and math instructional goals are base@ast performance, and 2011-12 Citywide
Instructional Expectations. School goals are comoated to the staff, parents and students at the
beginning of the school year during opening facatiyferences, parent curriculum orientation mesting
with classroom teachers, student assemblies asslesdaThe goals are part of the school’s
Comprehensive Education Plan (CEP) which is a puacument on the NYC Department of
Education’s web site. The CEP is written annuatigt & a living and evolving document that is retedi
throughout the school year by the School LeaderSagm (SLT), a committee of 10 members composed
equally of parents and school personnel (includimgPrincipal, UFT Chapter Leader and PTA president
serving as core team members).

Teacher teams, by grade or by support serviceggatid analyze student achievement data to develop
common pre-assessments in literacy and math imgyudbking at achievement gaps to inform student
goal setting and instructional practices.

Every faculty member has a black binder that costi&ey data about their students. Data included for
classroom teacher is the administrative detail® famm the NYC Department of Education’s
Achievement Reporting and Innovation System (ARIShcludes: past State test scores, attendance
records, ELL status, IEP status, home languagdthhadart status, and medical 504 status. All teash
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may log in to ARIS for other student related déganis that may inform an individualized teaching
strategy for a particular student.

Classroom teachers work with students to developt simd long term literacy and math goals. For
literacy; teachers administer Fountas and Pinadit¢racy assessment tool) to determine students’
instructional, independent, and frustration leweltéch inform teaching strategies. Teachers adn@nest
Scientific Research Associates (SRA) Reading Lal{d€i independent, rigorous, self-paced literacy
tasks program) placement assessment to studethiss gifted and talented and homogeneous classes in
grades K, 1 & 2 as well as to all students in gsa@led and 5 to determine at what level a studdht w
begin. Teachers use running records to assessuadt@lrgading instruction, to group and to regroup
students, to select books, and to manage learoingti@s. Interim goals are adjusted based on #cui
Predictive Interim Assessments (CTB/McGraw-Hill gicgive/instructionally targeted, and item bank
assessments in both ELA and math for grades 3+idLyallaborative teacher analysis of student work
resulting from common assessments and grade tasks.

For mathematics; classroom teachers work with stisde develop short and long term math goals.
Teachers administer pre-assessments to informitepstrategies. Interim goals are adjusted based on
Acuity Predictive Interim Assessments and collabeeateacher analysis of student work resultingrfro
common assessments and grade tasks. Class lesslifrequent checks for understanding that lead
to flexible grouping for unit study. Post-assessti@ne analyzed to determine conceptual understgndi
Implications for teaching are also made clear basetthe analysis of post unit assessments.

Students needing extra help are identified earty@ovided with academic intervention services (AIS
that are monitored through discussions at Pup#dterel Team meetings as well as individual grade
conferences. The AIS program for ELA enables stiglenGrades K-5 to receive
enrichment/remediation in reading, writing, listegi and oral language. Students in Grades K-3 are
screened for participation based on Fountas anteRjmnd students in Grades 4 and 5 are seleetsstb
on standardized reading examination.

AIS students meet 1 to 2 times a week in small gs®iting incorporating a balanced literacy appnoac
during the school day. There may also be individtialsk service: one-to-one individualized assistéa
during the school day. For Mathematics, AlS seiwieeable students to receive at-risk services fogus
on all facets of mathematics in small group settifith a concentration on the Common Core Learning
Standards (CCLS). Recognizing too that socio-ematitactors impact student learning and that ELA
and math are not the only content areas that meghtire AIS, the school provides AlS in science
(Students meet once a week focusing on sciencéutarg, concepts, and experiments during the school
day) and has programs for students headed by tim®lssocial worker, guidance counselor, and school
psychologist.

Parents learn about high expectations, Academgevantion Services (AIS), and enrichment during
curriculum orientation meetings held at the begigrof each year. Teachers and parents collabolative
monitor student progress towards meeting goalatir@mngoing communication using the homework
notebook. Parents have opportunities to meet wabhers to learn how to support student progress at
home. Parents attend workshops on the Citywideuaisbonal Expectations which include the CCLS,
NYS ELA and Mathematics assessment changes. Thay fow to read the nySTART individualized
student test data report, and how to access ARI\anity web sites.

3. Sharing Lessons L earned:

PS 203 participates in collegial sharing in a numdfevays. As part of NYC Department of Education’s
Children First Network (CFN) 535, we share a netnsupport team with 28 other NYC public schools
and meet regularly with our network leaders anddR&l support staff on a diverse range of topichisuc
as: Looking at Student Work Through the Lens of GCLeacher Effectiveness, Developing Rubrics for
Feedback (math and ELA), Special Education Refamd, Effective Writing Programs, to name a few.
11



During these times, PS 203 has shared exampleésd#rg work that are an outgrowth of a unit aligted
a CCLS, and shared successful programs and seatégg. ‘Being a Writer’, Independent Investigatio
Method (IIM), Study Island [a standards-based a&ssest, instruction, and test preparation software
program]). The school leaders have been askedenexisitation privileges to principals, lead teais,
coaches and teachers from other schools so thatthg benefit from conversations with school
community stakeholders and take away some idegedgrams and implementation strategies for their
schools. PS 203 is looked at as a mentor schowl fvhich other schools might draw inspiration, nt|
follow in cookie-cutter fashion. We share our dpetic mix of classroom materials and programs.(e.g
Tony Ryan'’s Thinkers Keys, 1IM, Fountas & Pinneltlividual reading assessment program), b)
scheduling of the school day, with a 1 hour lunehqul, that allows for 1 day per week for teacleant
meetings or grade conferences with and without aidtnators, c) programs that are an outgrowth of
teacher input (e.g. Heroes Café [a menu of prodeets for heroes research], Learning is Totally
Enriched (LITE) learning centers in every classrpcand d) our strategies for communicating high
expectations to all members of the school community

Our successful strategies for demystifying the, ansating partnerships with cultural arts partpers
institutionalizing arts programs, and implementiaglicable “parents-as-arts-partners” programs ladive
been shared with NYC schools over the years aietentes, roundtables, and in-house opportunities
sponsored by the NYC Center for Arts EducationsELAs we were a recipient of an Annenberg
Challenge Grant from the CAE several years agonde share these teachable moments with other
schools on a more local level through our distind network.

The school leaders and parent coordinator annatibyd the National Association of Gifted Childien’
(NAGC) conference. Throughout the conference infdnmteraction with national educators and
researchers has brought PS 203'’s philosopta @hildren are entitled to an enriched education to a
wider audience and has resulted in educators dimgaeS 203 for deeper dialogues of what this
philosophy looks like in practice.

4. Engaging Familiesand Communities:

PS 203 actively engages parents and families is¢heol community to create an environment where
parents feel they may participate in supportindnfggpectations for student success. Administratods
parent leaders have a close working relationshipgbets the tone for a school atmosphere of mutual
respect for our common purpose; how to best praidechildren with the tools to succeed at their
individual potential. Through united agreement thigh expectations may best be communicated to
children through example, the parents and the d$@iso collaborate to share cultural experiencel wi
the wider school community. For example, our anhualar New Year Festival has evolved into a
Bayside community high point. Staff, students aacepts work together to study and learn the trauakt
songs, dances, rituals and celebratory foods dftin@r New Year celebration.

Engagement begins each year with a school createshPHandbook distributed to every child. It

contains our mission statement, a welcome fronstheol leaders and from Parent Teacher Association,
NYC Department of Education and school procedunespmlicies, calendars, etc. Parents are invited to
attend curriculum conferences conducted by classiteachers (Grades Pre-K through 5) during the
month of September and are provided access to¢cheyement Reporting and Innovation System

(ARIS) [a web based means of monitoring their chifterformance and progress (interim assessment and
State testing results are posted here)]. PS 288das parents with frequent and timely reports$hair

child’s progress through:

Communication notebooks (sent home and bac&od daily)

ARIS Parent Link information

Student report cards

Parent~Teacher Conferences (NYC Department ot&n scheduled, and additional and ongoing
contact)

12



Promotion in doubt letters

Distribution of NYS ELA and mathematics IndivaluStudent Reports
Additional successful methods of engagement include
» Sending home a monthly calendar.
» Encouraging daily use of classroom Parent ComiBeal Book (Communication Notebook).
* Using the School Messenger system (phone andleres to its fullest capabilities.
« Distribution of NYC Department of Education pwaltions and information (e.g. Respect for All, Guid
to NYC Public Schools, Discipline Codes, Free BfaskProgram) .
* Translating materials and ensuring distributibtranslated NYC Department of Education and in-
house materials.
* Involving families as partners in the assessmentess.
« Staff and parents have orientation at the begmof each year giving parent’s incisive insighbiwhat
the expectations are for their children by giving im-depth information in both folders and handout
* Facilitation of workshops for parents in topietated to student achievement such as: ARIS,
Assessments, CCLS, Quality Review, Progress Repbtt, and Special Education.

13



PART V - CURRICULUM AND INSTRUCTION 12NY13

1. Curriculum:

PS 203 believes that rigorous curriculum must dardiear learning outcomes with matching
assessments, engaging all learners, and beinglftefddapting to changing needs of all students.)
School-wide structures and programs such as Bodkedflonth, Constitution Works, Heroes, Junior
Great Books, Strategic Games, Creative ProblemiBp(CPS), Independent Investigation Method
(1IIM), Talents Unlimited, and Learning is TotallynEiched (LITE) Centers, provide a coherent
curriculum simultaneously aligned to the NYS Leaghbtandards and to CCLS. These programs and
accompanying teacher practices provide a staifcaskeveloping higher order critical thinking skihnd
habits of mind such as ‘creating, imagining andiration’ and ‘responding with wonderment and awe’
in students. By delivering the curricula in all ¢amt areas through a ‘dance card’ of programsnéeels
of every student, from remediation to enrichmeratddressed.

The PS 203 school curriculum is aligned to and sget NYS Learning Standards with a focus on the
Citywide Instructional Expectations identified letCCLS in ELA and mathematics. Implementation of
the state Kindergarten through fifth grade curdcsihsures that students acquire key cognitiveegiies
based in rich curricular content.

Curriculum mapping by grade and by specialists; iezhnology, science, health and physical edoeati
visual and performing arts) is shared school widwes invites and encourages cross conversatioralgte
and vertically among the faculty.

Reading/ELA: Balanced literacy programs provide the foundatiskils for reading and ELA.
Reading/ELA programs in the classrooms containeglii@ading and cross-text reading components.
Every classroom has leveled libraries rich in Bténature and non-fiction texts providing all seuds
with a wide range of genres. Student opportunttegspond to text (informational and narrativellly
and in written expression are embedded into lesaorss the curriculum and are aligned to the Gitgw
Instructional Expectations CCSL focuses. “Beiny@ter” is a school wide writing program that
sequentially builds skills. The upper grades als® Write Time for Kids” (a non-fiction reading and
writing program) with rubrics clearly articulated.

Math: As outlined in the CCLS focuses for the year,ahiity to construct viable arguments and critique
the reasoning of others are essential to mathesratiowledge and the skill set and domain of focous f
the math operation learned. Assessments in mattliggaostic, summative, and formative and are on-
going. Programs (e.g., MacMillan/McGraw-Hill “Grogworks: Reasoning with Numbers”) build
mathematical skills with opportunities built ineskons for talk time. This year, guided math has be
included as an additional differentiated instruatibcomponent.

Science: Two science specialists, one for the lower grasesone for upper grades, push in to
classrooms providing hands-on research/scientiéthod based learning. Classroom teachers provide
instruction using MacMillan/McGraw-Hill Science: “Bloser Look” as text. Each grade has a science
topic for one of their 1IM Units of Study whereinitical thinking, research and products are esaknti
components and build reading/ELA skills. Historigabur fourth grade students have been well pegbar
for the NYS Science test.

Social Studies: MacMillan/McGraw-Hill Social Studies text booksdaleveled libraries in every

classroom are aligned with NYC and NYS standardsmay source documents are introduced in first
grade preparing students for more complex textee@sadvance through the grades.
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Visual and Performing Arts: Meeting NYS requirements of Arts Education by dtds is
accomplished, while meeting the requirement by iamd by grade. This is a challenge (in good part)
because there aren’t enough hours in the day.kfld 81 the 4 major arts categories are providgdhe
school’s cluster teachers (specialists and teacketified by NYS and NYC in their arts discipline)
Arts-in-education in the classroom is evident imgnéorms (e.g., the product work from [IM units of
study, upper grades musical class plays, enrichaities).

Health and Physical Education: NYS standards for Health, Physical Education, Bahily and
Consumer Sciences are met by providing a prograghteby our Phys. Ed. teacher and supported by
classroom teachers. The HIV/AIDS curriculum is tatug all students (K-5). Students in grades 4 & 5
participate in NYC FITNESSGRAM. We also promote 8ahool Food breakfast and lunch programs,
and we engage students in meaningful dialogue mindsuch as nutrition, the media and food
advertising and body image.

Technology: The school’'s computer lab serves the dual purpbbeth research center and digital
graphics art center. Students (K-5) use the lalewutiek guidance of the computer teacher, as well as
having access to 3 classroom computers which h@emiet access. Students learn the vocabulary of
technology. We presently have SMART boards (interaavhite boards) in 9 classrooms that are used to
deliver interactive lessons to support our instangl goals. Installation of another 23 SMART baard

will be this spring, so that each classroom K-3 td equipped.

2. Reading/English:

Through careful analysis of needs assessmentglinglgurrent NYC Department of Education mandates
(i.e., CCLS focuses identified in the Citywide mgttional Expectations), inquiry team analysis of
student work by collaborative teacher teams, 20Y$ BLA assessment scores, Fountas & Pinnell
Benchmark Assessments, teacher made assessmenity@rbased Instructionally Targeted
Assessments (ITAs) and Predictives, PS 203 teaahamntify the students’ ELA strengths and challenge
within each classroom. Each teacher now has aibagsbm which to deliver the state curricula and
focus on the ELA CCLS of: Written response to infational texts through group activities and with
prompting and support (Reading Informational Tetn8ards 1 and 10; Writing Standard 2) for grades
Prek-2 and Written analysis of informational tef®eading Informational Text Standards 1 and 10) or
Written opinion or argument based on an analysiefofmational texts (Reading Informational Text
Standards 1 and 10; Writing Standard 1) for gré&&sThis year, to best meet these goals, PS 203 ha
bought each classroom teacher non-fiction Fount&n&ell leveled libraries; each classroom teacher
individually selected the titles that would be b&sted for their classes. The titles were offeredontent
areas (e.g., math, science, social studies, bibggrapand by grade based themes (e.g., weathén, Lat
America, immigration, solar system).

The literacy block and ELA materials used look $amihroughout the school, with variances occurring
in the individual classrooms based on the levethefstudents. In the homogeneous and gifted dasse
Junior Great Books (a collection of outstandingriture which involves an active and collaborative
search by the students for answers to factuakgrdtative, and evaluative questions raised byeke
providing enrichment through shared inquiry) isdiSehe lower grades use the MacMillan reading serie
which includes all foundation skills materials.the upper grades, classrooms have SRA kits for self
paced independent work as well as Rally materiadsStrategies to Achieve Reading Success (STARS)
which provides differentiated instruction. ELL téacs work closely with classroom teachers and geovi
lessons that mirror and enhance the classroomtégivand those children who are on grade lewsista
from the self-contained special education classsooray be mainstreamed during literacy time. Our
school wide storytelling program is an adjunct exdgmnent to the literacy and ELA work being done in
the classrooms as it strengthens listening, readimdj writing skills across the grades.

15



3. Mathematics:

Through careful analysis of needs assessmentglinglgurrent NYC Department of Education mandates
(i.e., CCLS focuses identified in the Citywide mstional Expectations), inquiry team analysis of
student work by collaborative teacher teams, 20YE Nlath assessment scores, teacher assessments
(formal and informal), and ITAs and Predictives, BB teachers identify the students’ math strengths
and challenges within each classroom. Each teamdveihas a baseline from which to deliver the state
curricula and focus on the CCLS Math Standard atfre: Construct Viable Arguments and Critique

the Reasoning of Others within the grade appropiaimain of Focus (i.e.; Pre-K & K: Operations and
Algebraic Thinking, grades 1&2: Number and Operaitn Base Ten, grade 3: Operations and Algebraic
Thinking, grades 4 & 5: Number and Operations—FHoas).

PS 203 students have consistently performed well@Rity and State averages in Math assessment
tests. Teachers use a variety of materials to tewath in their individual classrooms with variaton
based on the baseline of skill levels assessedii@ost unit tests inform teaching and learnmigal
time allowing for fluid movement of a student irtnd out of appropriate materials and groups. PS 203
uses McGraw-Hill's “Groundworks: Reasoning with Noens” in classrooms as well as People’s
Education Common Core books to help round out theerials currently in the classrooms. In the
homogeneous and gifted classes, supplemental alatprovide enrichment opportunities (e.g. Daily
Problem Solving) for students: as the school pbjppy is to enhance not to accelerate and there is
support for the viewpoint that students need tamginch deep and not a mile wide rather than therot
way around. Students from special education classsare mainstreamed, when appropriate, and it
should be noted that until the 2009-2010 changeiirscores, we were achieving NYS Assessment scores
that placed most of them at levels 3 & 4.

We have already purchased, for professional dewsopthis year and implementation next year, a new
math series for grades K-5: “envision; Conceptuadiéistanding” which includes a digital component
and the capability for some content to be accessethome by parents and students.

4. Additional Curriculum Area:

The PS 203 Visual and Performing Arts program ignéggral component of the school curriculum with
the NYC Department of Education Blueprint for Teaghand Learning Arts providing the foundation for
classroom instruction. The school learning envirentreffusively displays student drawings, paintjngs
poems, essays, research papers and artistic desftprding thematic units of study and school-wide
celebrations

TheVisual Artscomponent infuses literacy with our school-wideuf@on research skills into the
program. Students use their creative imaginatiahpaoblem solving skills as they bring their design
life. Students investigate how artists such asBaWang Yani, Van Gogh and Matisse worked. They
learn about colors, line, texture and compositind practice using different media such as pencil
drawing, oil pastels, collage, water colors, terapand printmaking, while in computer graphics they
design and create art with technology. Studentshesenewly learned skills to enhance their resiear
papers and essays, and to illustrate their stoviesal arts contributes to the Lunar celebratidtinthe
creation of colorful puppets, a giant bojagi (Koreeap cloth) as a computer graphic project , avtti b
writing and illustrating a traditional kamishib&osy scroll using newly acquired brush stroke skill

Thelnstrumental Music component features: accordion, violin, pianog]liass and percussion
instruments. Students learn to read music andmlasical instruments as members of the concert band
the accordion band, or as a 2nd or 3rd graderitggathe recorder.

TheVocal Music program serves all grades. The lower grades paatecin vocal studies culminating in
the Winter Concert and the upper grades patrticipatee school chorus and Les Chanteurs, who parfor
in the school’s Spring Concert. All 3rd, 4th, arid §raders participate in their class musical plays
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TheDance teacher provides instruction in tap, ballet, Igtjgazz and hip-hop rhythms. These dance
forms are the basis for the choreography used bgml) 4th, and 5th grades in their class playg Th
Dance Club, formed by audition, performs an assgmimgram and participates in the Winter and Spring
Concerts. In addition, dancers augment our annuaht_New Year Festival by dancing the traditional
Chinese Ribbon & Handkerchief Dances and Koreandiigd®. Fan Dances .

Students involved iC€reative ArtgTheater Artslearn theater skills (lower grades) and all 3tt, dnd

5th graders perform their own class plays. Theaitth 5th grades write their own script which is @ith
literature or Social Studies unit based. In confmmcwith the vocal music teacher and the dancehiea
this original script becomes a 40 minute musichk $chool’s Drama Club, formed by audition, produce
a full length musical each year. It is a collabimeeffort including both the arts specialists aassroom
teachers.

5. Instructional Methods;

While ongoing inquiry of teacher practice and assest of student work drives instruction and progra
modification throughout the school; at the cor¢hef ability to maximize understanding, deliveriagd
assessing differentiated instruction is ongoindgwsional development (PD) for faculty. Instructibn
materials and methodologies commence with acconipam®D. Faculty conferences have focused on
topics such as Curriculum Mapping, Multiple Intginces, Bloom’s Taxonomy, Study Island, SRA kits,
Independent Investigation Method (IIM), and Dindkes’ Foldables.

PS 203 delivers differentiated instruction to studen a myriad of ways. By incorporating an eatect
program approach (e.g., lIM, McGraw-Hill Math, Keinks reading) to each of the core curriculum areas
we may address the divergent learning styles affestis and by providing a sequential program froi K-
in writing (Being a Writer), all students may begre year with prior knowledge and a shared voaiul
on the subject.

ELL students’ needs are addressed by grouping dicgpto needs (writing, reading, listening, and
speaking) by their proficiency level (e.g., Beginriatermediate, Advanced, and Proficient). Stree¢o
accelerate ELLs’ academic achievement and Englispuage acquisition include scaffolding tools,
explicit ELL instruction, and native language sugi@md instruction includes guided reading, writing
through content areas and various genres, vocgtatguisition, and oral communication. Rosetta &ton
technology supports listening and speaking skills.

Students in Special Education are held to the $agheexpectations as those in General Education.
Modifications are student specific and are addes®ugh the cooperative efforts of the classroom
teacher and all support staff (e.g. resource rdgrh, OT, PT, guidance). Individual Education Plans
(IEP) are student specific and drive instruction.

Sinceall children are entitled to an enriched education, all our students participate in enrichment
activities that build critical thinking, decisionaking, resilience, independent research, creatanty
communication skills; skills needed in each of @@LS focuses. These activities may be either school
wide or for a target group of students based ornttiasionary and differentiation qualities of the
program or activity. Some examples are:

* LITE (Learning is Totally Enriched) — Each schdaly begins with every child participating in
classroom enrichment centers. Centers may inchaaputers, creative problem solving, potpourri,
thinking games, heroes. The centers are eitherezatipe or independent learning environments.

» Talents Unlimited — a program that is woven iexisting school curriculum that improves students’
critical and creative thinking skills. Talents inde: Academic, Productive Thinking, Decision-making
Planning, Communication and Forecasting.
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Technology as a teaching and learning tool is #a@nsion of many of programs already in place. Tlgre
teacher investment in creating lesson plans for BViAoard presentation and a library of lesson pigns
now being catalogued for review and refinementachaptation by other teachers for their student
population. In addition, the school uses StudynidJaan on-line learning program, for self pacedthsé
can be accessed from home as well. The schoolrbodsto both World Book and RandMcNally as on-
line tools for school and home use by students.

6. Professional Development:

The intended outcomes of effective professionaklitgament are to increase student performance and
build capacity in our school. An over-arching gfmalprofessional development is to have teachers
engage in meaningful learning about their praadiEan outgrowth of analyzing student work products
with colleagues. Fostering a school culture in Wwh&achers accept responsibility to improve student
learning requires a risk-free, honest, and trustatgtionship between school leaders and teachers.
Sustainable professional practice is the resudictif’e and intentional engagement in data-basadring

We know that the implementation of a program igrgsortant as the program itself. Therefore, most
professional development is focused on teachetipea©ver the past several years, teacher teawes ha
become the primary vehicle for adult learning atsahool. Teacher teams engage in cross-graderigarn
to ensure coherence of school-wide programs sutitdapendent Investigation Method as well as
curriculum mapping to enhance vertical alignmentwficulum. All teachers participate in inquiry
groups to further develop their teaching practioesupporting students' ELA and math skills. Teache
teams access data through ARIS, NYSTART, Acuitg elassroom assignments with accompanying
rubrics. They strive to better understand how tihigia analyze, and respond to data. Assessmenisdata
used to develop student learning goals, createrdiftiated lesson plans and inform teacher practice

External resources such as the periodicals ASC&uotunal Leadership, and Phi Delta Kappan are read
to identify best practices used world-wide. Vendsush as DELL computers, TEQ SMART Board, and
Study Island support media literacy developmentapplications for our staff. Additionally, our nedvk
support organization, Center for Educational IntiovaPublic Education Association, provides ongoing
on- and off-site professional development to suppor needs to meet/exceed the city-wide instraetio
expectations as well as school specific needs.

Professional development is a process of continlearaing for the PS 203 faculty. Learning platferm
support the diverse needs of the staff. To meeathdemic needs of our students, ongoing themes for
professional growth include: analyzing student wamki aligning it to teacher practice, differentatof
instruction, flexible grouping/guided instructiarsing assessments to drive instruction, Common Core
Learning Standards, Specific Measureable AttainRelalistic Timely (SMART) instructional goals, and
Bloom’s Taxonomy to name a few.

To prepare to meet the demands of increasinglyoigostandards, the teachers and school lead®S of
203, in a distributive leadership model, attendvoek sponsored conferences to learn about the Cammo
Core Learning Standards (CCLS). Collaborative teatdams engaged in professional learning enhance
staff ability to ensure that the children of PS 208 well prepared to demonstrate mastery of salect
CCLS standards and readiness to proceed to thdavekiof schooling on the road to college and eesre

7. School Leadership:
School leadership at PS 203 is an administratiamitef our Principal and 2 Assistant Principals. Mhi
responsibilities may be revamped and redefinedeyNY C Department of Education, it remains

constant for these leaders that the professionaldement of educators, the curriculum materialadpe
used, and the learning environment of the schawmingonity are the top priorities.
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To address all these goals, the administrators aglelosophy of distributive leadership wherebig it
not always a top-down approach. This creates aatdlesgmse of ownership for all members of the school
community. For example:

* Together, school leaders and teachers analydergtachievement data at the beginning of eachoscho
year to develop school level goals aligned with@eemon Core Learning Standards and City-Wide
Instructional Goals.

* Professional development may be attended bychéeavhose area of expertise it is and then this
teacher will turn-key the material.

» School leaders invite appropriate faculty andf $tepresentations of vendor materials for input.

* Teachers, during grade meetings, may bring neaurees and materials to the attention of
administration for consideration to be used indtigool.

 Each of the Assistant Principals assume leaderskes in different areas (e.g., budget, special
education, data analysis, testing, Inquiry Teams).

The principal leads by example, creating positalationships with all key stakeholders who haveegit
long or short term, and inter or intra actions with school. By NYC Department of Education
definition, the principal is the curriculum headnesisCEO, and CFO of her building. By design, at PS
203, the principal takes responsibility for eduzatof the whole child. Therefore, the principal has
embedded a school culture that NYC Department ot&tions not cut the arts first when the budgets
tighten nor use arts periods for test preparaifitie. school wide tenet, as communicated to the thacul
and staff by the principal, is that where thergded education going on, student achievement will
naturally follow. It is this message that guides sichool leaders’ decision making processes.

Being able to adjust to new measures of studenteauher accountability, being able to implement a
system for inquiry teams that result in meaningfuldent outcomes, being able to align a school &udg
so as to provide the students with the best ressur success all fall under the heading of P3$s203
principal’s responsibilities.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Grade: (Test: NYS Mathematic

Subject: Mathematics

Edition/Publication Year: 2008011 Publisher: CBT/McGraw Hill

2010-2011
Testing Month May
SCHOOL SCORES
Level 3 & Level 4 92
Level 4 46
Number of students tested 123
Percent of total students tested 100
Number of students alternatively assessed 0

Percent of students alternatively assessed

2009-2010

May

90
60
108
100

82
53

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students
Level 3 & Level 4 86

Level 4 43

Number of students tested 51

2. African American Students

Level 3 & Level 4

Level 4

Number of students tested 2
3. Hispanic or Latino Students

Level 3 & Level 4

Level 4

Number of students tested 4
4. Special Education Students

Level 3 & Level 4 66
Level 4 13
Number of students tested 15
5. English Language L ear ner Students

Level 3 & Level 4

Level 4

Number of students tested 1

6. Asian or Pacific |dander

Level 3 & Level 4 93
Level 4 51
Number of students tested 98
NOTES:

45

68
36
22

96
66
74

2008-2009

Jan

100
69
137
100
1

100
63
60

100
36
28

100
25
12

100
75
97

2007-2008

Jan

99
68

117

100
60

96
26
23

100
50
14

100
74
87

20@6-20
Jan

99
91
106

100

97
83

93
67
15

100
93
75

As per the NYS School Report Card, "data for a soilgg with fewer than 5 students and then the naxtlsst subgroup have
data suppressed.” Therefore only some informas@vailable for African American and Hispanic otiha in 2006-2007,

2007-2008,2008-2009, 2009-2010

12NY13
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Jest: NYS ELA
Edition/Publication Year: 2008011 Publisher: CBT/McGraw Hi

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month

SCHOOL SCORES

Level 3 & Level 4

Level 4

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

May

86
27
122
100

May

84
50
107
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4

Level 4

Number of students tested

2. African American Students
Level 3 & Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 & Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 & Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 & Level 4

Level 4

Number of students tested

6. Asian or Pacific Idander
Level 3 & Level 4

Level 4

Number of students tested
NOTES:

80
22
50

33
13
15

87
28
97

70
39
44

55
27
22

88
56
73

Jan

98
34
132
100

93
25
57

85
11
27

97
36
94

Jan

95
51

114

95
34
44

83
21
24

93
55
83

Jan

96
45
106
100

94
42
36

87

15

97
50
74

As per the NYS School Report Card, "data for a soiyg with fewer than 5 students and then the nasilest subgroup have
data suppressed." Therefore no information availédal African American and Hispanic or Latino inG®2007, 2007-

2008,2008-2009

12NY13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: < Test: NYS Mathematic

Edition/Publication Year: 2008011 Publisher: CBT/McGraw Hill

Testing Month

SCHOOL SCORES

Level 3 & Level 4

Level 4

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011

May

97
73
111
100

2009-2010

May

93
71
134
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4

Level 4

Number of students tested

2. African American Students
Level 3 & Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 & Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 & Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 & Level 4

Level 4

Number of students tested

6. Asian or Pacific Idander
Level 3 & Level 4

Level 4

Number of students tested
NOTES:

94
68
50

90
45
22

100
82
78

88
61
64

74
44
27

97
80
95

2008-2009

Jan

100
80
122
100
0

100
75
51

100
43
23

100
82
89

2007-2008

Jan

100
85

110

0 10
1

100
77
39

100
67
15

100
88
81

20@5-20
Jan

98
78
129
100

97
76
58

13

80
20
15

100
40
10

99
82
84

As per the NYS School Report Card, "data for a soiyg with fewer than 5 students and then the nasdlest subgroup have
data suppressed.” Therefore only some informas@vailable for African American and Hispanic otiha in 2006-2007,

2007-2008,2008-2009, 2009-2010

12NY13
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: L est: NYS ELA
Edition/Publication Year: 2008011 Publisher: CBT/McGraw Hi

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month

SCHOOL SCORES

Level 3 & Level 4

Level 4

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

May

86
13
109
100

May

85
19
134
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4

Level 4

Number of students tested

2. African American Students
Level 3 & Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 & Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 & Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 & Level 4

Level 4

Number of students tested

6. Asian or Pacific Idander
Level 3 & Level 4

Level 4

Number of students tested
NOTES:

71
10
49

50

22

89
17
76

73
23
64

59

27

88
24
95

Jan

99
26
121
100

100
14
51

96

23

99
27
88

Jan

98
39

109

97
32
38

99
41
80

Jan

91
25
126
100

88
28
57

12

91
27
82

As per the NYS School Report Card, "data for a soiyg with fewer than 5 students and then the nasilest subgroup have
data suppressed." Therefore no information availédal African American and Hispanic or Latino inG®2007, 2007-

2008,2008-2009

12NY13
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: ' Test: NYS Mathematic

Edition/Publication Year: 2008011 Publisher: CBT/McGraw Hill

Testing Month

SCHOOL SCORES

Level 3 & Level 4

Level 4

Number of students tested

Percent of total students tested

Number of students alternatively assessed
Percent of students alternatively assessed
SUBGROUP SCORES

2010-2011

May

93
59
134
100

2009-2010

May

94
59
124
100

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4

Level 4

Number of students tested

2. African American Students
Level 3 & Level 4

Level 4

Number of students tested

3. Hispanic or Latino Students
Level 3 & Level 4

Level 4

Number of students tested

4. Special Education Students
Level 3 & Level 4

Level 4

Number of students tested

5. English Language L ear ner Students
Level 3 & Level 4

Level 4

Number of students tested

6. Asian or Pacific Idander
Level 3 & Level 4

Level 4

Number of students tested
NOTES:

86
49
67

90
30
10

76
23
30

97
68
93

89
48
56

73
18
22

97
66
90

2008-2009

Jan

100
79
121
100
1

100
67
45

100
44
16

100
84
90

2007-2008

Jan

97
66

133

93
62
55

11

81

16

99
74
85

20@5-20
Jan

96
67
112

100

94
66
35

67
20
15

99
72
79

As per the NYS School Report Card, "data for a soiyg with fewer than 5 students and then the nasilest subgroup have
data suppressed.” Therefore only some informat@vailable for African American and Hispanic otiha in 2006-2007,

2007-2008,2008-2009, 2009-2010

12NY13
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Jest: NYS ELA
Edition/Publication Year: 2008011 Publisher. CBT/McGraw Hi
2010-2011 | 2009-2010, 2008-2009  2007-2008  20@&-20)

Testing Month May May Jan Jan Jan
SCHOOL SCORES

Level 3 & Level 4 83 85 100 95 91
Level 4 13 46 52 17 23
Number of students tested 133 124 114 132 112
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively assessed 0 0 1 0 0

Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Level 3 & Level 4 72 80 100 91 89
Level 4 6 35 33 15 9
Number of students tested 67 55 39 55 35

2. African American Students

Level 3 & Level 4

Level 4

Number of students tested 3 3 2 2 3
3. Hispanic or Latino Students

Level 3 & Level 4 80

Level 4 0

Number of students tested 10 9 3 10 5
4. Special Education Students

Level 3 & Level 4 47 57 100 87 60
Level 4 0 4 31 0 0
Number of students tested 30 23 16 15 15
5. English Language L ear ner Students

Level 3 & Level 4

Level 4

Number of students tested 7 4 2 4 6
6. Asian or Pacific Idander

Level 3 & Level 4 86 90 100 95 92
Level 4 17 52 58 20 24
Number of students tested 93 89 83 85 79
NOTES:

As per the NYS School Report Card, "data for a soiyg with fewer than 5 students and then the naeilest subgroup have
data suppressed.” Therefore no information availédal African American and Hispanic or Latino inG®2007, 2007-
2008,2008-2009

12NY13
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

Level 3 & Level 4 93 92 100 98 97
Level 4 58 63 75 72 78
Number of students tested 368 366 380 360 347
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 1 2 1 1
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Level 3 & Level 4 88 86 100 95 95
Level 4 52 54 68 68 72
Number of students tested 168 165 156 94 93
2. African American Students
Level 3 & Level 4
Level 4 0
Number of students tested 9 12 8 5 5
3. Hispanic or Latino Students
Level 3 & Level 4 80 27 42
Level 4 20 9 16 0 0
Number of students tested 20 22 19 20 20
4. Special Education Students
Level 3 & Level 4 78 71 100 92 80
Level 4 27 33 40 31 35
Number of students tested 67 71 67 54 45
5. English Language L ear ner Students
Level 3 & Level 4 77 75 100 95 95
Level 4 26 35 43 40 47
Number of students tested 16 20 28 25 23
6.
Level 3 & Level 4 96 96 100 99 99
Level 4 65 71 80 78 82
Number of students tested 269 259 276 253 238
NOTES:
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

Level 3 & Level 4 84 84 98 95 92
Level 4 17 37 36 34 30
Number of students tested 364 365 367 355 344
Percent of total students tested 100 100 100 0 10 100
Number of students alternativelgsesse 0 2 4 1 1
Percent of students alternatively assessed 0 0 0 0 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Level 3 & Level 4 74 74 97 93 89
Level 4 12 31 23 25 26
Number of students tested 166 163 147 137 128

2. African American Students
Level 3 & Level 4

Level 4 0 0 0 0
Number of students tested 9 12 8 4 5
3. Hispanic or Latino Students
Level 3 & Level 4 60 27 29 0 0
Level 4 0 0 6 0 0
Number of students tested 20 22 17 19 20
4. Special Education Students
Level 3 & Level 4 44 57 92 84 73
Level 4 4 11 12 12 3
Number of students tested 67 72 66 39 30
5. English Language L ear ner Students
Level 3 & Level 4 16 16 76 55 61
Level 4 0 5 0 0 0
Number of students tested 19 18 17 18 21
6.
Level 3 & Level 4 87 88 98 95 93
Level 4 21 42 39 38 33
Number of students tested 266 257 265 243 235
NOTES:
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